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Writing skills have a tendency to lose their importance day by day. In addition, writing studies with a product-
based approach discourage students from writing. In teaching mother tongue, creative writing activities, considered 
as process-based writing approach, are among the ones that will make students feel like writing and regard writing 
as a need. Writing, reviewing, and sharing the stages of the process-based writing approach are included in the 
Turkish Course Curriculum (MEB, 2018) starting from the 1st grade. This study aims to examine the effects of 
creative writing activities on native Turkish-speaking students' creative writing achievement, writing attitudes and 
motivation in learning their mother tongue. The study employed one-group pretest-posttest experimental design. 
The sample of the study was formed by a total of 630 students from first, second, third and fourth grades. The data 
collection tools are “Written Production Instruction” (Türkel, 2011), “Writing Attitude Scale” (Yıldız & Kaman, 
2016), “The Scale of Writing Attitude” (Susar Kırmızı, 2009) and “Writing Motivation Scale” (Canıtezer, 2014). 
Arithmetic mean, standard deviation and t-test results and “Evaluation Criteria Form for Creative Writing” (Susar 
Kırmızı, 2008) were used in order for the analysis of the data. The results revealed that creative writing activities 
have a positive effect on students' creative writing achievement, writing attitude and motivation. 
© 2019 JLLS and the Authors - Published by JLLS. 
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1. Introduction 
Nowadays, writing skills have started to be used less due to developing technologies. It is necessary 
to emphasize writing skills, so it will not be forgotten but improved. Writing is defined by Raimes (1983) 
as the communication of ideas clearly, fluently, and effectively and the transfer of emotions, thoughts, 
wishes and dreams by using symbols in an effective way in accordance with the grammar rules. The 
process of writing is a problem-solving process (Bereiter & Scardamalia, 1987; Chen & Zhou, 2010; 
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Flower & Hayes, 1980). This process of writing as complex problem solving is composed of planning, 
translation, reviewing stages (Flower & Hayes, 1980). 
Writing is a skill that develops later, harder and slower than speaking, listening and reading skills 
(Albertson & Billingsley, 2000; Bayat, 2014; Demir, 2011; Karatay, 2011; Olinghouse & Santangelo, 
2010; Temizkan & Yalçınkaya, 2013; Şahin, 2016). Bruning and Horn (2000) stated that students might 
develop negative attitudes towards writing and as a result acquire unproductive writing habits since 
writing is regarded as a complex activity and students generally have discouraging experiences with 
writing. Due to the same reason, writing is an activity that students are tired of, have difficulty with, feel 
reluctant about and dislike (Akkaya, 2011; Bayat, 2014; Kurudayıoğlu & Karadağ, 2010). The reason 
why writing is perceived as a difficult skill is closely related to the importance that teachers attach to 
writing skills and how writing activities are conducted in the classroom (Göçen, 2018b). It is not possible 
to make students like writing and encourage them to write by setting strict rules in writing, by focusing 
on legible and neat sentences as well as the form and the cleanness of the paper. Emphasizing the rules 
of writing and grammar and having students write similar texts that explain proverbial statements would 
not help students fancy writing, as well (Oral, 2014; Susar Kırmızı, 2015; Tonyalı, 2010). 
Şahbaz and Duran (2011) claimed that composition studies have been taken into account as the sole 
writing activity in classrooms; students got bored of writing and as a result produced similar writing 
products. In writing studies with a traditional understanding, the contents of the texts cannot be enriched, 
students cannot present original ideas and cannot involve themselves into their texts (Akkaya, 2011; 
Calp, 2013; Koçyiğit & Sefer, 2005; Korkmaz, 2015; Zorbaz, 2010). These detract students from 
authenticity and result in uniform texts (Göçen, 2018a). Writing activities done in a traditional way 
cause writing skills to be out of favor, to be regarded as rare skills that few people can acquire and to 
bore and disincline students (Karatay, 2011; Kurudayıoğlu & Karadağ, 2010; Oral, 2014; Susar Kırmızı, 
2015). Because of insensitive writing studies, learners see writing as an activity that takes place only 
during the lessons, they escape from writing work and develop negative attitudes towards writing and 
as a result, they perceive writing as a skill that cannot be acquired (Demir, 2011; Korkmaz, 2015; 
Maltepe, 2006; Susar Kırmızı, 2009). Consequently, there is a serious problem with intrinsic motivation 
because students do not fancy and do writing activities (Dai, 2010). 
For these reasons, it is important to follow current trends in writing, to apply innovations in the 
classroom, to create writing environments where students can write freely using their imagination, and 
to enable students to acquire writing skills that they can use throughout their lives (Okur & Göçen, 
2019). Therefore, it is necessary to place importance on teaching writing skills in schools in order to 
make students feel a need for writing. 
There are creative writing activities that offer students opportunities like dreaming up, preparing 
content, expressing ideas and dreams freely, being active in writing process, having fun while writing 
and producing authentic content (Göçen, 2018b). Creative writing is considered as one of the most 
significant skills students can learn (Arthur & Zell, 1990). There are numerous studies conducted by 
researchers concerning the impact of creative writing activities on students' attitudes towards writing, 
writing motivation and achievement. These studies usually cover a single grade and include a limited 
number of students. However, it is important that the students get acquainted with creative writing 
activities early in their school lives and it is important to study and analyze the effects of creative writing 
on students. 
1.1. Literature review 
Creative writing is writing about feelings, thoughts and impressions on the outside world by using 
imagination in an original, unusual, free and authentic way (Güleryüz, 2006; Küçük, 2007; Maltepe, 
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2006; Oral, 2014; Temizkan, 2011; Topçuoğlu Ünal & Sever, 2012; Yıldız, Okur, Arı & Yılmaz, 2008). 
Mansoor (2010) defined creative writing as a way for writers to communicate their thoughts and feelings 
creatively in their own way. Şahbaz and Duran (2011) consider creative writing as a product of creative 
thinking and as a significant prerequisite. They believe that it needs to be authentic and fruitful in terms 
of expression and statement. Creative writing is about being original and imaginative rather than having 
correct thoughts and is the ability of using the language, but not transferring knowledge (Akdal & Şahin, 
2014). 
Filbin (1963) stated that creative writing activities are not to be done for the sake of grammar, 
punctuation or spelling lessons. What is meant here is not the unnecessity of writing form or tools. He, 
on the contrary, suggested that making the final version of the original creative work more meaningful 
would help students develop these. Mansoor (2010) claimed that such definitions never attempted to 
limit creative writing to the accuracy in syntax and grammar. Arslan (2013) had a parallel claim and 
stated that when writing practices concentrate only on grammatically accurate text, they fail to reveal 
the initial function of writing, which is being a communicative tool. 
A sound, stories, poems, plays, imaginative diaries, letters, dialogues, free writing from photographs 
and like are the technics that teachers may exploit in classrooms for creative writing pusposes (Durham, 
1970). Creative writing activities help students reveal their creativity to write and produce as well as 
giving students ample chances to explore and understand value of writing (Essex, 1996; Gündüz & 
Şimşek, 2016; Tompkins, 1982). Creative writing activities offer students chances to practice thinking, 
freedom of expression, design, creating a product, developing empathy, improving imagination, 
exploring different aspects of their lives and choosing writing topics and methods for themselves (Dai, 
2010; Dev, Marwah & Pal, 2009; Eliasova, 2001; Tok & Kandemir, 2015; Tütüniş & Küçükali, 2014; 
Weldon, 2009). 
One of the most important goals of creative writing activities is enabling student to produce fluent, 
interesting as well as authentic written texts rather than boring and repetitive ones and to allow them to 
demonstrate their creative skills while writing. (Göçer, 2010; Maltepe, 2006; Temizkan, 2010). Other 
purposes of creative writing activities are to encourage learners to think, to improve their imagination 
while provoking their creativity, to uncover their own creative skills. Besides, creative writing activities 
aim to improve students’ skills of self-knowledge, emotional self-regulation and thought regulation, 
decision and plan making skills as well as skills to implement these plans, to enable them to discover 
and to use information in a unique way (Aktaş & Gündüz, 2004; Bağcı, 2011; Göçer, 2010; Gündüz & 
Şimşek, 2016; Temizkan, 2010). For these reasons, teachers should attach utmost importance to creative 
writing activities (Akkaya, 2014). 
Students' attitudes towards writing are formed at a young age and this attitude will probably be 
maintained in the future. This attitude of students will affect their motivation for writing and their 
success in writing. As Göçer (2014) mentioned, people's perspective and approach have a direct impact 
on how people use and demonstrate their skills in any job. As one of the most essential factors that 
directly affect and shape the writing skills is the attitude (Graham, 2006), students’ writing skills are in 
close relationship with the frequency of writing activities as well as the way they are carried out.  
The writing practices and writing experiences of the students affect them positively or negatively 
and lead them to adopt a positive or negative attitude to writing skills (Maltepe, 2006; Yıldız & Kaman, 
2016). Since learners develop attitudes towards writing in elementary school years and the attitude will 
have a positive or negative impact on their learning in the future (Yıldız & Kaman, 2016), it is important 
to emphasize creative writing activities in schools so that student will develop sympathy for writing. It 
is not possible for a student who has a negative writing attitude to be successful in academic writing. 
Students' attitudes towards writing will also affect their future writing motivation. Writing motivation, 
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just like writing attitude, affects academic writing achievement. Şahbaz and Duran (2011) stated that it 
is crucial to build up students’ passion for writing so that their writing skills will improve. Pajares (1996) 
states that students who are not motivated enough to write are academically unsuccessful. 
In the context of the problem in hand, it is important to measure the impact of creative writing 
activities conducted in the early years of schooling on students. 
1.2. Research questions 
The research question is “Do creative writing activities have an effect on writing skills, writing 
attitude and writing motivation of elementary school students studying their mother tongue?” This 
research aims to examine the effects of creative writing activities on students' creative writing 
achievement, writing attitudes and motivation. The study further intends to answer the following 
questions: 
1. Do creative writing activities have an effect on students' writing achievement? 
2. Do creative writing activities have an effect on students' writing attitude? 
3. Do creative writing activities have an effect on students' writing motivation? 
 
2. Method 
One-group pretest-posttest experimental design was employed in the study. In this research model, 
the pre-test measurements of a single group are obtained and followed by a treatment as well as a post-
test measurement of the same group. (Büyüköztürk, Kılıç Çakmak, Akgün, Karadeniz & Demirel, 2016; 
Creswell, 2009). 
The view of the research design employed in the present study is demonstrated in Table 1 below: 
 
Table 1. View of research design 
 
Pre-test Treatment Post-test 
Written Production Instruction 
Implementation of Creative 
writing activities 
Written Production Instruction 
Writing Attitude Scale Writing Attitude Scale 
The Scale of Writing Attitude The Scale of Writing Attitude 
Writing Motivation Scale Writing Motivation Scale 
 
For this research, pre-test was carried out and followed by the implementation of 15 creative writing 
activities. After that, the same data collection tools were used again for post-test measurements. 
2.1. Sample / Participants 
For this study, elementary school teachers teaching 1st, 2nd, 3rd and 4th grades in 33 different 
schools were reached out to. Teachers volunteered to implement creative writing activities in their 
classrooms. Firstly, they conducted pre-tests on their students. After that, the treatment procedure which 
is the implementation of the creative writing activities followed. Then, teachers finalized the process 
with post-tests.  
1036 Gökçen Göçen / Journal of Language and Linguistic Studies, 15(3) (2019) 1032–1044 
 
The sample of study is formed by 630 students participated in all creative writing activities and 
completed both pre-tests and post-tests. 
The list of schools where the participating students were studying is shared in the table below: 
 
Table 2. The schools the participating students studied in 
 
School Number of Students 
Adnan Menderes İlkokulu 24 
Alparslan İlkokulu 7 
Azmi Ertuğrul ilkokulu 31 
Bahçelievler Gazi İlkokulu 25 
Barbaros İlkokulu 18 
Bekbele Fatih İlkokulu 7 
Cumhuriyet İlkokulu 22 
Dorukdibi İlkokulu 5 
Duacılı Ahmet Güdücü İlkokulu 11 
Eskiizmir İlkokulu 27 
Gazipaşa İlkokulu 35 
Halide Nusret Zorlutuna İlkokulu 7 
Hanlı İlkokulu 15 
Hasan Tahsin İlkokulu 48 
Hürriyet İlkokulu 15 
İsmet Paşa İlkokulu 16 
Karaağaç İlkokulu 27 
School Number of Students 
Karadedeli İlkokulu 20 
Karaisalı Çukur İlkokulu 8 
Kartaltepe İlkokulu 34 
Konuksever İlkokulu 47 
Mustafa Kemal İlkokulu 9 
Nazife Hatun İlkokulu 11 
Özdemir Gürocak İlkokulu 23 
Rahmiye İlkokulu 15 
Sancaktepe İlkokulu 15 
Sinan Göksun İlkokulu 12 
Şehit Serdar Gökbayrak İlkokulu 18 
Toruntepe İlkokulu 8 
Türkan Sabancı İlkokulu 7 
Vali Mustafa Uygur İlkokulu 36 
Yavuz Selim İlkokulu 6 
Yılmaz Çebi İlkokulu 21 
Total 630 
 
The distribution of participating students by gender and grade is shown in the following table: 
 
Table 3. Distribution of participants based on gender and grade 
 
Grade Male Female Total 
1st Grade 4 3 7 
2nd Grade 21 18 39 
3rd Grade 108 119 227 
4th Grade 167 190 357 
Total 300 330 630 
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A total of 630 students studying their mother tongue at 1st, 2nd, 3rd and 4th grades formed the sample 
group of the study. 
2.2. Instrument(s) 
Various data collection tools suitable for the subquestions (research questions) were employed in the 
study: 
1. What is the effect of creative writing on students' creative writing achievement? 
In order to determine the impact of creative writing activities on students’ creative writing 
achievement, the procedures that Türkel (2011) applied in his Ph.D. thesis for the very same purpose 
have been followed. To measure students’ achievement on creative writing before the treatment, they 
were required to write a free-form text in their mother tongue about what the following instruction 
reminded them of: “If I were to be born again…”. After the implementation of creative writing activities, 
the same instruction in their mother tongue was given to the students and the post-test process was 
carried out. 
2. What is the effect of creative writing on students' writing attitude? 
To measure the change in students' attitudes towards writing before and after the implementation of 
creative writing activities, the following scales were used as pre-tests and post-tests: 
a. “Writing Attitude Scale”, developed by Graham, Berninger and Fan (2007) and adapted to Turkish 
by Yıldız and Kaman (2016), was used. (The 5-item scale was unidimensional, the variance value for 
the whole scale was 53% and the Cron-bach’s Alpha value was found to be 0.77.) 
b. “The Scale of Writing Attitude”, developed by Susar Kırmızı (2009), was used. (The scale was 
composed of 34 items. The items’ factor eigenvalues were between 0.50 to 0.86. The Cronbach Alpha 
reliability coefficient was determined to be 0.90.) 
3. What is the effect of creative writing on students' writing motivation? 
“Writing Motivation Scale”, developed by Canıtezer (2014), was used to measure the effect of 
creative writing activities on students' writing motivation. (Corrected item-total correlations of 24 items 
were above 0.30. Cronbach's Alpha value was 0.89.) 
2.3. Data collection procedures 
Prior to the implementation of creative writing activities in June 2018, teachers were informed about 
which creative writing activities to be done and how the activities would be implemented in a series of 
training sessions in June 2018. Between June 26 and July 1, 2018, 15 creative writing activities were 
conducted on teachers. Thus, teachers had a chance to have first-hand experience on creative writing 
activities. The teachers were then asked to do the same activities with their students in accordance with 
a specified schedule and procedure. Teachers were also provided with measurement tools for pre-tests 
and post-tests so that they will implement them before and after each activity. 
Between September and December 2018, the teachers conducted 15 different creative writing 
activities as well as pre-tests and post-tests on their students. 
The creative writing activities selected for the research are in line with the acquisition of writing 
skills in mother tongue in Turkish Course Curriculum (MEB, 2018). The following are the creative 
writing outcomes that are considered while planning creative writing activities. (MEB, 2018: 61-63): 
 Does writing exercises (1st, 2nd, 3rd and 4th grades) 
 Applies writing strategies (1st, 2nd, 3rd and 4th grades) 
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 Writes words and sentences about visuals (1st grade) 
 Supports written products with visual elements (1st and 2nd grades) 
 Writes poems (2nd, 3rd and 4th grades) 
 Writes short texts (Diary, letter, memory) (2nd and 3rd grades) 
 Uses illustrations and visuals to enrich his/her writing (3rd grade) 
 Writes by associating the events given in the visuals (3rd grade) 
 Writes narrative texts (3rd and 4th grades) 
 Writes informative texts (4th grade) 
 Write short texts containing imaginary elements (4th grade) 
 Describes an event by associating the visuals (4th grade) 
 Uses drawings, graphics and visuals to enhance his/her writing (4th grade) 
The names and implementation dates of the creative writing activities conducted by the teachers are 
as follows: 
 
Table 4. Creative writing activities conducted by the teachers 
 




Adım Adım Yazma (Step by Step Writing) (Göçen, 2018b) 
Bir Ada Yaratıyorum (Creating an Island) (Ak, 2011; Göçen, 2018b) 
Ayakkabılar ve Şapkalar (Writing from Objects) (Avcı, 2013; Bishop, 1990; Göçen, 2018b) 
October 2018 
Farklı Devam Etseydi Ne Olurdu? (What Would Happen if Continued Differently?) (Göçen, 
2018b; Korkmaz, 2015) 
Kelime-Kavram Havuzundan Seçerek Yazma (Writing by Picking from a Word-Concept Pool) 
(Göçen, 2018b; Korkmaz, 2015) 
Kayıp İnsan (Missing Person) (Göçen, 2018b; Tonyalı, 2010) 
Mektup Formları (Letter Forms) (Avcı, 2013; Bishop, 1990; Göçen, 2018b) 
November 
2018 
Kim, Nerede, Ne Yapmış (Who, Where, What) (Göçen, 2018b; Korkmaz, 2015) 
Penceremden Gördüklerim (What I See through my Window) (Göçen, 2018b; Korkmaz, 
2015)Pencere Problemi: Şiir Yazma (Window Problem: Poetry Writing) (Göçen, 2018b; Oral, 
2014) 
Rehberli Portreler (Guided Portraits-The Fifteen-Sentence Portrait) (Avcı, 2013; Bishop, 
1990; Göçen, 2018b) 
December, 
2018 
Zincir (The Chain) (Göçen, 2018b; Top, 2013) 
Düşünce Kümeleri (Thought Clusters) (Göçen, 2018b; Öztürk, 2007) 
Özgün Karakterler (Original Characters) (Göçen, 2018b; Öztürk, 2007) 
Özel Mülkiyet Tekniği (Private Property Technique) (Göçen, 2018b; Peker, 2015) 
(Post-Test Implementation) 
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For the present study, teachers first implemented the pre-tests. Then, the treatment consisting of 15 
creative writing activities was followed by post-tests. 
2.4. Data analysis 
The collected data were processed under two main stages:  
1. Written Production Instruction 
In order to determine the effect of creative writing activities on students' creative writing achievement 
“Evaluation Criteria Form for Creative Writing”, developed by Susar Kırmızı (2008), was used for the 
evaluation of the texts created before and after the treatment. Below are the evaluation criteria that add 
up to 100 points (Susar Kırmızı, 2008): 
Criterion 1: The text contains some new ideas that are not usual (20 points) 
Criterion 2: An ordinary element is used/described in an extraordinary way (20 points) 
Criterion 3: The text contains authentic similes (10 points) 
Criterion 4: New ideas are expressed clearly (10 points) 
Criterion 5: Feelings and ideas are expressed effectively and fluently (20 points) 
Criterion 6: An appropriate title was used (10 points) 
The texts produced by the students were first marked by the researcher and another faculty member. 
The averages of these two sets of scored were used as the final scores. The scores were analyzed on 
SPSS (ver. 21) software. Arithmetic mean and standard deviation were calculated, and dependent 
samples t-test was run for data analysis. 
2. Writing Attitude Scale, The Scale of Writing Attitude, Writing Motivation Scale 
The data collected via the pre-tests and the post-tests were transferred onto SPSS. After redefining 
the reverse items on the scales, arithmetic mean, standard deviation and dependent samples t-test results 
were obtained to analyze the data. 
 
3. Results 
In this section, the findings and comments about the data obtained under the research are presented 
under 3 headings based on the subquestions. 
3.1. Results on the effect of creative writing activities on students' creative writing achievement 
In order to reveal the effect of creative writing activities on the students' creative writing 
achievement, the texts that students produced as response to the pre-test and post-test were evaluated in 
accordance with the “Evaluation Criteria Form for Creative Writing” (Susar Kırmızı, 2008). Arithmetic 
mean and standard deviation of the scores were studied and dependent samples t-test results were 
obtained to see whether there was a statistically significant difference between the means of the pre-test 
and post-test. Obtained data can be seen in the table below: 
Table 5. Comparison of pre-test and post-test measurements of students' creative writing achievement 
 
Group Test n x̄ ss sd t p 
Students Pre-test 630 33.97 10.157 
629 --57.738 0,000* 
Post-test 630 51.58 9.525 
* p<0,05  
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Table 5 shows that students’ average scores on the post-test (x̄=51,58) are higher than the ones on 
the pre-test (x̄=33,97). The t-test results showed a statistically significant difference between the two 
measurements [t(629)=-57,738; p<0,05]. Thus, it can be concluded that the creative writing activities 
have a positive effect on students' creative writing achievement. 
3.2. Results on the effect of creative writing activities on students' writing attitudes 
Two forms were used to measure students' attitudes towards writing. The mean and standard 
deviation of the data obtained from pre-tests and post-tests were analyzed. T-test was run to determine 
whether the difference between the mean scores was statistically significant. 
The data obtained from the first form used to detect the effect of creative writing activities on 
students' attitude towards writing can be seen in the table below: 
 
Table 6. Comparison of pre-test and post-test measures of students' writing attitude (1) 
 
Group Test n x̄ ss sd t p 
Students Pre-test 630 2.7940 .50058 
629 -50.979 0,000* 
Post-test 630 3.8463 .15832 
* p<0,05  
 
According to Table 6, students’ mean scores on the post-test (x̄=3,84) increased compared to the 
mean scores on the pre-test score (x̄=2,79). The test results showed that the p value was significant at 
the level of .05 [t(629)=-50.979; p<0,05]. The results show that creative writing activities have a positive 
effect on elementary school students’ attitude towards writing. 
The data obtained from the second form used to determine the effect of creative writing activities on 
students' attitude to writing can be seen in the table below: 
 
Table 7. Comparison of pre-test and post-test measures of students' writing attitude (2) 
 
Group Test n x̄ ss sd t p 
Students Pre-test 630 2.9423 .43274 
629 -67.567 0,000* 
Post-test 630 4.4181 .33992 
* p<0,05  
 
According to Table 7, the mean score obtained from the post-tests (x̄=4,41) increased compared to 
the mean score of the pre-tests (x̄=2,94). The statistical analyses showed that the p value was significant 
at the level of .05 [t(629)=-67.567; p<0,05]. The results show that creative writing activities have a 
positive effect on elementary school students’ attitude towards writing. 
3.3. Results on the effect of creative writing activities on students’ writing motivation 
In order to reveal the effect of creative writing activities on students' writing motivation, the mean 
score and standard deviation of the pre-test and post-test were calculated. Dependent samples t-test was 
run to determine whether the difference between the mean scores was statistically significant. 
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The data obtained from the test used to understand the effect of creative writing activities on students' 
writing motivation can be seen in the table below: 
Table 8. Comparison of pre-test and post-test measures of students' writing motivation 
 
Group Test n x̄ ss sd t p 
Students Pre-test 630 2.7388 .75065 
629 -56.732 0,000* 
Post-test 630 4.5469 .22908 
 
According to Table 8, students’ mean score on the post-tests (x̄=4,54) increased when compared to 
the mean score of the pre-tests (x̄=2,73). The p value was found to be significant at the level of .05 
[t(629)=-56.732; p<0,05]. The results show that creative writing activities have a positive effect on 
the motivation of elementary school students to write. 
 
4. Discussion and Conclusions 
Some studies concluded that students' attitudes towards writing are negative, they do not like writing 
and they get bored while writing. The fact that the structure of the writing and the writing product are 
overemphasized has an effect on such conclusions. (Göçen, 2018b). 
The results produced by the present study showed that creative writing activities have a positive 
effect on students' creative writing achievement. There are different studies supporting the conclusion 
of this study (Ak, 2011; Beydemir, 2010; Conroy, Marchand & Webster, 2009; Göçen, 2018b; İnal, 
2006; Korkmaz, 2015; Memiş, Sever & Bozkurt, 2016; Susar Kırmızı, 2015; Öztürk, 2007; Temizkan, 
2011; Tok & Kandemir, 2015; Top, 2013; Vass, 2007). Colantone, Cunnigham-Wetmore and Dreznes 
(1998), Tütüniş and Küçükali (2014) concluded that according to test results students' writing skills and 
language development improved upon the implementation of creative writing activities. Dai (2010), 
stated that creative writing activities improved students' language proficiency. The points where creative 
writing activities have a positive impact on students' language and writing skills are (İnal, 2006; Öztürk, 
2007; Tonyalı, 2010): Progress in writing and punctuation skills in general, improvements in the use of 
grammar, paper layout, spelling rules, punctuation, text organization, as well as composition, focus on 
composition and fluency, development of the originality in writing, fluency of thoughts, word choice, 
sentence structure, having an authentic style and better expression of emotions. 
Another result of the present study revealed a positive effect of creative writing activities on 
elementary school students’ attitudes towards writing. There are also various studies supporting this 
(Ak, 2011; Bayat, 2016; Beydemir, 2010; Başkök, 2012; Bircan Manay, 2017; Göçen, 2018b; İnal, 
2006; Korkmaz, 2015; Susar Kırmızı & Beydemir, 2012; Öztürk, 2007; Top, 2013). 
This study further concluded that creative writing activities have a positive effect on elementary 
school students’ motivation to write. As Tompkins (2001) pointed out, developing creative writing skills 
means increasing intrinsic motivation. Creative writing activities enable students to form the topic of 
the text by themselves. This might be one of the reasons why creative writing activities improve 
students’ motivation. In their study, Asser ve Poom-Valickis (2002) stated that allowing students to 
write on a topic of their choice increased their motivation towards writing. As process-oriented writing 
approach required, students included in this study were provided with ample chances to generate ideas 
through activities like brainstorming, drama and games. This is thought to have an influence on their 
writing motivation. Barry (1997) mentioned that it is necessary to let students do some thinking and 
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provide them with opportunities to think so that they could generate ideas and get motivated. Prior to 
the creative writing activities conducted for this study, it was made sure that the students knew about 
the purpose of their writing and before some of the activities students were given multiple writing task 
options. These might also be among the reasons why students’ writing motivation increased. Pierce, 
Plica, Ritt, Stanitz, & Zinke (1997), stated that the lack of a purpose for writing decreased writing 
motivation. Codling, Gambrell, Kennedy, Plamer, & Graham (1996), concluded that giving students a 
purpose to write and multiple writing task options to choose from may have a positive effect on their 
writing motivation. 
Creative writing activities provide students with various chances to think creatively and help them 
improve their creative thinking skills as well as writing skills. Candar (2009) concluded that creative 
thinking technics have a positive effect on students’ academic achievement, attitudes and motivation. 
Since the creative writing activities used in this study required students to think creatively, they had a 
positive effect on students’ academic achievement, attitudes and motivation. While the creative writing 
activities included in this study were being conducted in classrooms, students were encouraged to write 
cooperatively by working in groups. This is also thought to have had an effect on students’ achievement, 
attitudes and motivation. Aydın (2009) concluded that cooperative learning technics affect students’ 
achievement, attitudes and motivation. 
In conclusion, the present study revealed that creative writing activities have a positive effect on 




The fact that the mention of writing activities leads students to think of writing rules prevents students 
from developing motivation towards writing. Encouraging students and giving them reasons to feel 
motivated to write is of great importance. To this end, it is necessary to make students understand that 
writing activities are conducted so that they could learn how to express themselves and use their 
imagination rather than solely applying the writing rules. Therefore, some appealing creative writing 
activities that will make them feel entertained are to be employed. 
Especially nowadays, it is important to conduct writing activities that will raise students’ interest and 
improve their writing skills along with their creativity and imagination so that students will like writing 
and maintain their skills for written narration. (Göçen, 2018c). It is necessary to adopt a process-based 
writing approach and conduct creative writing activities in teaching mother tongue in order to enable 
students to advance their writing skills, develop positive attitudes towards writing and enjoy writing. 
Students begin to develop writing skills in their mother tongue in the 1st grade. The expected outcomes 
related to writing skills stated in the Turkish Course Curriculum in mother tongue education reveals that 
students are expected to apply “writing strategies” starting from the 1st grade. Turkish Course 
Curriculum does not clearly state the strategies that students are expected to gain in 1st, 2nd, 3rd and 4th 
grades. However, the present study revealed that the students were able to use the writing strategies (text 
completion, paraphrasing a text, writing as a group, guided writing, writing by selecting from a 
wordpool, writing the end of a text, creative writing, writing with the senses) related to creative writing 
mentioned in the curriculums for 5th, 6th, 7th and 8th graders. Applying these strategies related to creative 
writing starting from the 1st grade of mother tongue education is recommended so that students’ language 
and writing skills will improve. 
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Yaratıcı yazma çalışmalarının ilkokul öğrencilerinin yaratıcı yazma başarısına, 
yazmaya yönelik tutumuna ve motivasyonuna etkisi 
  
Öz 
Günümüzde yazma becerisi giderek önemini kaybetmektedir. Ürün temelli bir yaklaşımla yapılan yazma 
çalışmaları da öğrencileri yazmaktan uzaklaştırmaktadır. Ana dili eğitiminde, öğrencilere yazmayı sevdirecek, 
yazmanın bir ihtiyaç olduğunu hissettirecek çalışmalar arasında süreç temelli yazma yaklaşımlarından biri olan 
yaratıcı yazma çalışmaları bulunmaktadır. Süreç temelli yazma yaklaşımının aşamalarını içeren yazma çalışmaları 
yapma, yazdıklarını gözden geçirme ve yazdıklarını paylaşma 1. sınıftan itibaren Türkçe Dersi Öğretim 
Programı’nda (MEB, 2018) yer almaktadır. Bu çalışmada, yaratıcı yazma çalışmalarının ana dili Türkçe olan 
öğrencilerin ana dili eğitimlerinde yaratıcı yazma başarısına, yazmaya yönelik tutumuna ve motivasyonuna etkisini 
incelemek amaçlanmıştır. Araştırmada deneysel desenlerden tek gruplu öntest-sontest deney deseni kullanılmıştır. 
Araştırma kapsamında 1., 2., 3. ve 4. sınıfta okuyan toplam 630 öğrenci çalışmanın örneklemini oluşturmuştur. 
Araştırmada veri toplama aracı olarak, Yazılı Ürün Elde Etme Sorusu, Yazma Tutumu Ölçeği (Yıldız & Kaman, 
2016), Yazmaya Yönelik Tutum Ölçeği (Susar Kırmızı, 2009), Yazma Motivasyonu Ölçeği (Canıtezer, 2014) 
kullanılmıştır. Verilerin çözümlenmesi için aritmetik ortalama, standart sapma ve (bağımlı örneklem) t-testi 
istatistik teknikleri ve Yaratıcı Yazma İçin Değerlendirme Ölçütleri Formu (Susar Kırmızı, 2008) kullanılmıştır. 
Çalışma sonucunda, yaratıcı yazma çalışmalarının öğrencilerin yaratıcı yazma başarısı, yazma tutumu ve 
motivasyonu üzerinde olumlu etkisinin olduğu görülmektedir. 
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